Implementing highly effective g-‘-,.
teacher policy and practice —

BETTER POLICIES FOR BETTER LIVES



'mplementing highly effective teacher policy and practice'

~

Improve the societal
view of teaching as
a profession

Recruit top candidates
into the profession

Support teachers in
continued
development of
practice



_ A Valuing teachers
and strengthening their
sense of effectiveness
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in society




Countries where teachers believe their profession is valued
show higher levels of student achievement

Relationship between lower secondary teachers' views on the value of their profession in society and the country’s

share of top mathematics performers in PISA 2012
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Percentage of lower secondary teachers who "agree" or "strongly agree" with the following statements

= Alberta (Canada) = Average

0 20 40 60 80 100

| enjoy working at this school

| would recommend my school as a
good place to work




Behavioural issues equate to lower job satisfaction,
class size doesn’t

Teachers' job satisfaction level following the number of students in the classroom in relation to the percentage of
students with behavioural problems
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' Drivers of job satisfaction - collaboration

- -~ A (%

The more frequently that

Yy

teachers report participating
in collaborative practices the h|gher their level of The same is true

with their colleagues, for job satisfaction.
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Teachers Self-Efficacy and Professional Collaboration

M Teach jointly as a
team in the same
class

® Observe other

teachers’ classes and

provide feedback

M Engage in joint
activities across
different classes

B Take part in
collaborative
professional learning




Teacher co-operation

Percentage of lower secondary teachers who report doing the following activities at least once per month

Average Alberta (Canada)
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Discuss individual
students

Share resources

Team conferences

Collaborate for common
standards

Team teaching

Collaborative PD

Joint activities

Classroom observations



AT 4
condifion openion veviev
covse Tacl xeason ideo

Feedbac ;!Lw

sifualion vepl X

cecoxd me o o/ NCe
\(QSPOV\SQ s AP

pLYpOSE SUMMRY SEomple




’ Teachers and feedback '

On average across TALIS countries,

$ &

Just above half of the teachers
report receiving feedback on
their teaching from
one or two sources
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Consequences of feedback

Percentage of lower secondary teachers who "agree" or "strongly agree" that:

Alberta (Canada) = Average

A development or training plan is established to improve their
work as a teacher

A mentor is appointed to help teachers improve his/her teaching

. e 5 | |
Teacher appraisal and feedback have little impact upon the way ..@_ﬂ-_ﬂ
teachers teach in the classroom '

'R
The best performing teachers in this school receive the greatest *Elg
recognition .

If a teacher is consistently underperforming, he/she would be
dismissed



Teachers' self-efficacy and job satisfaction

l

School background characteristics

l

Teacher background

characteristics

= Gender

= Teacher work
experience

= Content, pedagogy,
and classroom
practice elements
included in formal
education

Teacher experience in school

= Classroom environment
= School leadership

= Teacher-student relations
= Professional development
= Mentoring

= Appraisal and feedback

= Teaching practices

= Collaborative practices

—>>

Teacher self-efficacy

= Classroom management
= |nstructional strategies
= Student engagement

v

Teacher job satisfaction

= With profession

= With current work
environment

A

A

'

Teacher stress

Y

Student outcomes (<

= Classroom stress

= Workload stress

Teacher retention [<




Developing
and promoting

effective leadership

among principals, teachers,
and administrators



Excellence in school leadership

The standard for principals : The role in action

— S

Successful
learners,
confident
creative
individuals
and active
informed
citizens

and and qualities, learning,
Values understanding social and teaching

interpersonal and schooling
skills

l Vision Knowledge Personal High quality

Leading teaching and learning

Developing self and others

Leading improvement, innovation and change
Leading the management of the school

Engaging and working with the community

Context: School, sector, community: socio-economic, geographic: and education
systems at local, regional, national and global levels
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Principals’ working time
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Principals’ Leadership
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Take action to  Take action to Collaborate with Provide parents Take action to Collaborate with  Check for Observe Resolve
ensure that ensure that  teachers to solve or guardians support co-  principals from  mistakes and instruction in the problems with
teachers feel teachers take classroom  with information operation other schools errors in school classroom the lesson
responsible for responsibility for  discipline on the school among teachers administrative timetable in the
their students' improving their problems and student  to develop new procedures and Helglele]!
learning teaching skills performance teaching reports

outcomes practices

Never or rarely

Sometimes
W Often

W Very often



School decisions and collaborative school culture

100%
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80% disagree
[0)
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50% B Agree
40%
30% W Strongly
agree
20%
10%
0%
This school provides There is a This school provides This school provides | make important
staff with collaborative school parents or guardians students with decisions on my own
opportunities to culture that is with opportunities to  opportunities to

actively participate in  characterised by actively participate in actively participate in
school decisions mutual support school decisions school decisions



What teachers do beyond teaching

Average number of 60-minute hours teachers report spending on the following tasks in an average week

Finland \EIEWSE]
School management
Flanders (Belgium) Abu Dhabi (United Arab Emirates)
O -COCHEEID 00 000 ® Communication with parents
Italy Israel Malaysia
All other tasks
Sweden VEIEYSE Japan
Extracurricular activities
Finland Korea
Student counselling
Finland \WEIEVSE!
© GO aN 0 ¢ ® Team work
Finland Korea
Administrative work
Finland \WEIEVSE! Singapore Portugal
o0 @ - COOED ED 0 000 - © L J L J ® ® Marking
Finland Japan Croatia
0630 -0 - - - G000 000 GINN0 000 & o @ Planning
0 1 2 3 4 5 6 7 8 9 10

Number of hours



V Impact of professional development

Regardless of the
content, over 3/4 of
teachers report that...

...the professional development
in which they have participated
has had a positive impact on
their teaching.




Teachers' needs for professional development

Percentage of lower secondary teachers indicating they have a high level of need for professional development in the
following areas

Alberta (Canada) = Average

Teaching students with special needs E_: 0 D

ICT skills for teaching

New technologies in the workplace

Student behaviour and classroom management

Teaching in a multicultural or multilingual setting

Approaches to individualised learning

Student career guidance and counselling

Student evaluation and assessment practice

Teaching cross-curricular skills

Developing competencies for future work
Pedagogical competencies =: _l 0

School management and administration

Knowledge of the subject field(s)

Knowledge of the curriculum [l :{}: ‘®

0 5 10 15 20 25 30 35 40



% students from disadvantaged backe

the percentage of students with a value of ESCS lower

Dyra—il

a . Mexico

Size of bullet represents

impact of social background
on student performance
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Poverty isn’t destiny




In the 21st-century
classroom




Changes in the demand for skills

Mean task input in percentiles of 1960 task distribution

70 -

65 -

60 - =—Routine manual

Nonroutine manual

55 —Routine cognitive
==Nonroutine analytic

£ - ===Nonroutine interpersonal

45 -

40 -

35 [ I I I I I 1

1960 1970 1980 1990 2000 2006 2009

Source: Autor, David H. and Brendan M. Price. 2013. "The Changing Task Composition of the US Labor Market: An Update of Autor, Levy, and
Murnane (2003)." MIT Mimeograph, June.



Percentage of lower secondary teachers who "agree" or "strongly agree" that:

u Alberta (Canada) = Average

My role as a teacher is to facilitate students' own inquiry

Students should be allowed to think of solutions to practical
problems themselves before the teacher shows them how they
are solved

Thinking and reasoning processes are more important than
specific curriculum content

Students learn best by finding solutions to problems on their
own

0 10 20 30 40 50 60 70 80 90 100



...but teaching practices do not always reflect that

Percentage of lower secondary teachers who report using the following teaching practices "frequently” or "in all or nearly all lessons"

Alberta (Canada) Average

Present a summary of recently learned content

Check students' exercise books or homework

Refer to a problem from everyday life or work to demonstrate
why new knowledge is useful

Let students practice similar tasks until teacher knows that
every student has understood the subject matter

=

Students work in small groups to come up with a joint ) n
solution to a problem or task

e

Give different work to the students who have difficulties
learning and/or to those who can advance faster

Students use ICT for projects or class work

Students work on projects that require at least one week to
complete

&
T
E’

0 20 40 60 80 100



V Innovation in schools

Percentage of lower secondary teachers (2008)

Average

Innovative practices will be e
considered in appraisal with high or _'_“m
moderate importance

If | am more innovative in my
teaching, | will be rewarded

0 20 40 60 80 100
%



* To gain the benefits of

collaborative planning, work, and
shared professional development
strategies
* To open up pedagogical options
* To give extra attention to groups of
S

To give I~

& €NEAg"« ‘Inquiry, authentic learning, collaboration,
* To MIX'S““"and formative assessment
* Tomi “i "' A'prominent place for student voice & agency
* To widei

includi 'eaching
To allow for deeper learning
To create flexibility for more
individual choices
To accelerate learning
To use out-of-school learning in
effective & innovative ways



'Changes In instructional practice — PISA 2006-9’

W OECD = Japan

e

Multiple-choice - reproducing Open-ended - constructing
knowledge knowledge (21st century skills)



44 Thank you

— AII publications

— The complete mlcrélevel da\tabase
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